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Collaborative Professional Development Plan
Part 1 - Stage 1: Input 
	The first stage of information processing is called input. In this stage, the learner have is exposed to the information the tutor wants him to learn. This is the most important stage since attitude developed during this juncture will determine the extent of understanding and synthesis of the information (Peterson, Villarreal, and Castro 2017). Learners should be encouraged to listen and pay close attention to the information presented to them by the tutor to ensure maximum understanding. Besides, the tutor should use the best practices that promote cultural diversity to ensure all students feel valued despite their capabilities. 
Part 2 - Stage 2: Elaboration 
	The second stage of information processing is elaboration. It involves developing the concepts already introduced by adding more relevant information. The elaboration helps in creating a better understanding of the topic of discussion. Elaboration should entail adding information that students can relate which is available in his cultural niche and thus allow a better comprehension of the discussed topics. Through the use of analogies, stories, relevant examples, and contextual information can help in elaborating on the concept that a tutor wants to illustrate. 
Part 3 - Stage 3: Application 
	This stage is the last in information synthesis. At this stage, the learner is required to apply the information learned in real-life situations. The tutor guides the student towards doing practical activities that help the student store the learned concept in his long-term memory. The activities should be based on the learners' cultural activities to enable the learner to conceptualize and internalize it. 
Part 4 – Two examples of culturally responsive instructional techniques	
	Instructional techniques used should always enable the learner to be independent and creative. The tutor should have the aim of ensuring he delivers culturally-responsive lessons that promote independence and tactility in students. To achieve these results, the tutor should use culturally responsive instructional techniques. Montgomery (2001) recommends that culturally responsive instructional techniques should be responsive to the cultural diversity that exists in the classroom. Krasnoff, (2016) proposes several such techniques which include maintaining eye contact in all students regardless of their performance and using body language and gestures that show appreciation of all students from the diverse cultural background. Moreover, the classroom should be arranged in a manner that promotes discussion among students as well as between teachers and students.
Part 5 – Examples of adaptations to the curriculum to be culturally responsive
	To ensure that a classroom is culturally responsive, it has to adjust to the following adaptation.  The curriculum has to ensure that embraces the cultural diversity that is exhibited in the classroom. Posters that show respect for cultural diversity should be displayed in the classroom. Besides, the curriculum should allow the learners to learn their cultural background. The curriculum should also cooperate with the community that students come from such as in events and ceremonies. Students should be allowed to contribute to the cultural events happening in the community to help them learn about various cultures. Lastly, the curriculum should allow the tutor to build a strong and caring community that is responsive to each student’s needs. The teacher should have an opportunity to know each student personally so that they could help them individually irrespective of their ethnicity, race, or background. 
Part 6 –current researched professional practices for existing technologies that support student learning 
	Some of the researched professional practices include classroom discussion and formative assessments have been proven to support student learning. Classroom discussions allow students to learn from each other thus promoting hastened comprehension of the concepts. Such discussion allows students to express their knowledge and be corrected by peers which promotes a lifetime understanding of the topic. If it can be accompanied by formative assessment high learning objectives are met. Tutors should regularly assess the learners to ensure better results are attained. The results of the assessment outcome should be relayed to the student on time for them to assess areas that need an immediate retouch. 
Part 7- Existing or technologies representing culturally responsive computing.
	Numerous technologies representing culturally responsive computing exist in the educational sector have to be analyzed to ensure relevance to the curriculum and learners' welfares. The existing technologies such as educational Google Suite as well as Showbie have been proven to have high-quality resources that are culturally appropriate for all levels of learning including kindergarten (Lupton, 2019). To offer maximum benefit to learners, there must be a competent tutor with knowledge and competence of using information technology tools in culturally responsive. The two technologies face challenges in ensuring that the content available is culturally responsive to the diversity of linguistic disparity that exists in a normal learning environment. 
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